Cal Poly b()l d t

School of Education, Elementary and Secondary Education Credential Programs

Clinical Supervision Report

Credential Candidate: School/Grade:
University Supervisor: Contact #:
Mentor Teacher: Contact Date:

The CTC states: Clinical supervision may include an in-person site visit, video capture or
synchronous video observation.

1. Pre-observation Discussion:

Before the observation or video capture, request a lesson plan from the ST using the Short Form Lesson Plan
Template. Review the lesson’s objectives and assessment measures before the observation with the ST.

Lesson Objectives:

Assessment Evidence:

2. TPEs directly observed and reviewed during post lesson conference (select all that apply
- TPEs on final page of this form):

012 013 0O16 0O1.8 022 023 026 031 O34 036

041 042 046 048 053 055 056 061 063 06.5

Oe6 O71 0O72 0O73 0O74 0O75 0Ove O77 O78 0O7.9



3. Lesson Notes from observation

The CTC states: Clinical supervision must be archived either by annotated video or scripted
observations and evaluated based on the TPEs

[Paste University Supervisor’s scripted notes HERE.]

4. Post-lesson conference feedback (direct feedback on teaching aligned with TPE’s, areas of strength,
growth, and action items. TPEs 2.2 and 4.1 outline expectations for candidates to foster inclusive and culturally
responsive classroom spaces that are designed to meet the needs of students as learners. What specific
evidence points to competency in relation to and consideration of TPEs 2.2 and 4.17?):

[J I gave the feedback detailed above to the credential candidate on:

(date)



California Teaching Performance Expectations (TPE) to be Observed During Supervision

1. _Engaging and Supporting All Students in Learning.

1.2 Maintain ongoing communication with students and families, including the use of technology to communicate with and support students and families,
and to communicate achievement expectations and student progress

1.3 Connect subject matter to real-life contexts and provide active learning experiences to engage student interest, support student motivation, and allow
students to extend their learning.

1.6 Provide a supportive learning environment for students' first and/or second language acquisition by using research-based instructional approaches,
including focused English Language Development, Specially Designed Academic Instruction in English (SDAIE), scaffolding across content areas, and
structured English immersion, and demonstrate an understanding of the difference among students whose only instructional need is to acquire Standard
English proficiency, students who may have an identified disability affecting their ability to acquire Standard English proficiency, and students who may
have both a need to acquire Standard English proficiency and an identified disability.

1.8 Monitor student learning and adjust instruction while teaching so that students continue to be actively engaged in learning.

2. Creating and Maintaining Effective Environments for Student Learning.

2.2 Create learning environments (i.e., traditional, blended, and online) that promote productive student learning, encourage positive interactions among
students, reflect diversity and multiple perspectives, and are culturally responsive.

2.3 Establish, maintain, and monitor inclusive learning environments that are physically, mentally, intellectually, and emotionally healthy and safe to
enable all students to learn, and recognize and appropriately address instances of intolerance and harassment among students, such as bullying,
racism, and sexism.

2.6 Establish and maintain clear expectations for positive classroom behavior and for student-to-student and student-to-teacher interactions by
communicating classroom routines, procedures, and norms to students and families.

3. Understanding and Organizing Subject Matter for Student Learning.

3.1 Demonstrate knowledge of subject matter, including the adopted California State Standards and curriculum frameworks.

3.4 Individually and through consultation and collaboration with other educators and members of the larger school community, plan for effective subject
matter instruction and use multiple means of representing, expressing, and engaging students to demonstrate their knowledge.

3.6 Use and adapt resources, standards-aligned instructional materials, and a range of technology, including assistive technology, to facilitate students'
equitable access to the curriculum.

4. Planning Instruction and Designing Learning Experiences for All Students.

4.1 Locate and apply information about students' current academic status, content- and standards-related learning needs and goals, assessment data,
language proficiency status, and cultural background for both short-term and long-term instructional planning purposes.

4.2 Understand and apply knowledge of the range and characteristics of typical and atypical child development from birth through adolescence to help
inform instructional planning and learning experiences for all students.

4.6 Access resources for planning and instruction, including the expertise of community and school colleagues through in-person or virtual collaboration,
co-teaching, coaching, and/or networking.

4.8 Use digital tools and learning technologies across learning environments as appropriate to create new content and provide personalized and
integrated technology-rich lessons to engage students in learning, promote digital literacy, and offer students multiple means to demonstrate their
learning.

5. Assessing Student Learning.

5.3 Involve all students in self-assessment and reflection on their learning goals and progress and provide students with opportunities to revise or
reframe their work based on assessment feedback.

5.5 Use assessment information in a timely manner to assist students and families in understanding student progress in meeting learning goals.
5.6 Work with specialists to interpret assessment results from formative and summative assessments to distinguish between students whose first
language is English, English learners, Standard English learners, and students with language or other disabilities.

6. Developing as a Professional Educator.

6.1 Reflect on their own teaching practice and level of subject matter and pedagogical knowledge to plan and implement instruction that can improve
student learning.

6.3 Establish professional learning goals and make progress to improve their practice by routinely engaging in communication and inquiry with
colleagues.

6.4 Demonstrate how and when to involve other adults and to communicate effectively with peers and colleagues, families, and members of the larger
school community to support teacher and student learning.

6.5 Demonstrate professional responsibility for all aspects of student learning and classroom management, including responsibility for the learning
outcomes of all students, along with appropriate concerns and policies regarding the privacy, health, and safety of students and families. Beginning
teachers conduct themselves with integrity and model ethical conduct for themselves and others.

6.6 Understand and enact professional roles and responsibilities as mandated reporters and comply with all laws concerning professional
responsibilities, professional conduct, and moral fitness, including the responsible use of social media and other digital platforms and tools.

7. Effective Literacy Instructions for All Students

7.1 Plan and implement evidence-based literacy instruction (and integrated content and literacy instruction) grounded in an understanding of applicable
literacy-related academic standards and the themes of the California English Language Arts/English Language Development Framework (Foundational
Skills, Meaning Making, Language Development, Effective Expression, and Content Knowledge) and their integration.

7.2 Plan and implement evidence-based literacy instruction (and integrated content and literacy instruction) grounded in an understanding of Universal
Design for Learning; California’s Multi-Tiered System of Support (Tier 1-Best first instruction, Tier 2—Targeted, supplemental instruction, and Tier
3—Referrals for intensive intervention); and the California Dyslexia Guidelines, including the definition and characteristics of dyslexia and structured




literacy (i.e., instruction for students at risk for and with dyslexia that is comprehensive, systematic, explicit, cumulative, and multimodal and that includes
phonology, orthography, phonics, morphology, syntax, and semantics).

7.3 Incorporate asset-based pedagogies, inclusive approaches, and culturally and linguistically affirming and sustaining practices in literacy instruction
(and in integrated content and literacy instruction), recognizing and incorporating the diversity of students’ cultures, languages, dialects, and home
communities. Promote students’ literacy development in languages other than English in multilingual (dual language and bilingual education) programs.

7.4 Provide literacy instruction (and integrated content and literacy instruction) for all students that is active, motivating, and engaging; responsive to
students’ age, language and literacy development, and literacy goals; reflective of family engagement, social and emotional learning, and
trauma-informed practices; and based on students’ assessed learning strengths and needs, analysis of instructional materials and tasks, and identified
academic standards.

7.5 Foundational Skills (Multiple Subject Candidates): Develop students’ skills in print concepts, including letters of the alphabet; phonological
awareness, including phonemic awareness; phonics, spelling, and word recognition, including letter-sound, spelling-sound, and sound-symbol
correspondences; decoding and encoding; morphological awareness; and text reading fluency, including accuracy, prosody (expression), and rate (as an
indicator of automaticity), through instruction that is structured and organized as well as direct, systematic, and explicit and that includes practice in
connected, decodable text. Multiple Subject and Single Subject English Candidates: Provide instruction in text reading fluency that emphasizes spelling
and syllable patterns, semantics, morphology, and syntax. Multiple Subject and Single Subject Candidates: Advance students’ progress in the elements
of foundational skills, language, and cognitive skills that support them as they read and write increasingly complex disciplinary texts with comprehension
and effective expression.

7.6 Meaning Making. Engage students in meaning making by building on prior knowledge and using complex literary and informational texts (print,
digital, and oral), questioning, and discussion to develop students’ literal and inferential comprehension, including the higher-order cognitive skills of
reasoning, perspective taking, and critical reading, writing, listening, and speaking across the disciplines. Engage students in reading, listening,
speaking, writing, and viewing closely to draw evidence from texts, ask and answer questions, and support analysis, reflection, and research.

7.7 Language Development. Promote students’ oral and written language development by attending to vocabulary knowledge and use, grammatical
structures (e.g., syntax), and discourse-level understandings as students read, listen, speak, and write with comprehension and effective expression.
Create environments that foster students’ oral and written language development, including discipline-specific academic language. Enhance language
development by engaging students in the creation of diverse print, oral, digital, and multimedia texts. Conduct instruction that leverages students’
existing linguistic repertoires, including home languages and dialects, and that accepts and encourages translanguaging.

7.8 Effective Expression. Develop students’ effective expression as they write, discuss, present, and use language conventions. Engage students in a
range of frequent formal and informal collaborative discussions, including extended conversations, and writing for varied purposes, audiences, and
contexts. Teach students to plan, develop, provide feedback to peers, revise using peer and teacher feedback, edit, and produce their own writing and
oral presentations in various genres, drawing on the modes of opinion/ argumentation, information, and narration. Develop students’ use of keyboarding,
technology, and multimedia, as appropriate, and fluency in spelling, handwriting, and other language conventions to support writing and presentations.
Teach young children letter formation/printing and related language conventions, such as capitalization and punctuation, in conjunction with applicable
decoding skills.

7.9 Content Knowledge. Promote students’ content knowledge by engaging students in literacy instruction, in all pertinent content areas, that integrates
reading, writing, listening, and speaking in discipline-specific ways, including through printed and digital texts and multimedia, discussions,
experimentation, hands-on explorations, and wide and independent reading. Teach students to navigate increasingly complex literary and informational
texts relevant to the discipline, research questions of interest, and convey knowledge in a variety of ways. Promote digital literacy and the use of
educational technology, including the ability to find, evaluate, use, share, analyze, create, and communicate digital resources safely and responsibly, and
foster digital citizenship.




